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EMMA Section Four: Applying & Leading EMMA in the Field
Why does this section matter?

The first three sections of this toolkit take the participants through the EMMA process.  They will have learnt how market mapping can help to consider a wide range of direct and indirect responses to an emergency.  They will be familiar with the EMMA tools and steps.

Section 4 is where they consolidate that learning.  The section is designed to be run over two days (days 4 and 5 of the course).  They will learn skills that will enable them to train and lead an EMMA field team.  Through putting these skills into practice, they will deepen their understanding of how EMMA works and make it more likely that they will be able to use the process successfully in the context of an emergency.
It is important to get across the message that there is no one answer as to how best to train an EMMA team in the Toolkit and its processes, because each context and each team will be different.  However, if the trainer has a good working knowledge of the Toolkit, and is confident in their training skills, then he or she will be able to adapt the training to the specific context of each emergency and the relative roles and abilities of the EMMA team he or she is working with.
Aim of the section
To ensure participants can lead an effective EMMA post-emergency process in the field.

Objectives

At the end of this section participants will be able to:

· explain difference adult learning styles and how these need to be incorporated into the training for EMMA field teams;

· identify the role of the trainer and the varied approaches that can be applied in training;

· state the need for, and produce clear objectives for training sessions;

· identify essential components of an in-country training process for EMMA field teams;

· deliver a 15-minute training session on part of the EMMA toolkit.

Key learning messages

At the end of this session the trainer will have covered the following points:

· explore styles, methods and content used in the first three days of the course, and how these might be used for training EMMA field teams;

· how participants’ beliefs about their competence as trainers affects their performance, and how to turn negative beliefs into positive ones;

· how adults learn and retain information, skills and knowledge;

· the difference between instruction and facilitation and when each is appropriate

· how to give good instructions to participants

· setting and using learning objectives

· how participants can flexibly devise an EMMA in-country training process.

The process of preparing the practice training sessions will help participants to consolidate their knowledge of EMMA.  Participating in others’ training sessions will further reinforce what they have learnt in the first 3 days of the course.

Where this section fits
This is Section 1 of 4.  The full workshop of 4 sections looks like this:

Section 1: 
EMMA’s Rationale, Purpose and Processes


Aim: 

To enable participants to understand the reasons for using EMMA in emergencies; how it works and what it seeks to achieve in contributing to an effective humanitarian response.


Objectives:
· explain the elements within the complex web of people, structures, services and rules implicated in supporting the lives and livelihoods of those most affected by emergencies;

· create a basic market map and describe its purpose in the EMMA processes;

· explain the core purpose and chronology of EMMA’s functions;

· state and apply the three strands and ten steps of the EMMA process.
Section 2: 
EMMA in Action

Aim:
To ensure participants have a deep and confident understanding of the EMMA Toolkit, especially its usage of critical market selection criteria; and the central tools, mainly mapping, that EMMA uses to promote successful conclusions.


Objectives:
· list and use the essential criteria used to select a critical market system;

· undertake the incremental and iterative process required to create baseline and emergency market system maps;

· produce viable baseline and emergency-affected market system maps for selected critical markets;

· state the breadth and sources of information required to ensure the intelligent use of EMMA tools and creation of essential outputs.
Section 3: 
EMMA: Analysis & Response

Aim:

To ensure participants can undertake effective gap and market analysis processes in the chosen critical market systems, and to develop useful and comprehensive EMMA response options and recommendations matrices.


Objectives
· review the three strands of EMMA;

· state the meaning and purpose of gap, market and response analysis in the EMMA process;

· produce viable response options and response recommendations matrices, as outlined in the EMMA Toolkit.
Section 4: 
Applying and leading EMMA in the field

Aim:

To ensure participants can lead an effective EMMA post-emergency process in the field.


Objectives
· explain difference adult learning styles and how these need to be incorporated into the training for EMMA field teams;

· identify the role of the trainer and the varied approaches that can be applied in training;

· state the need for, and produce clear objectives for training sessions;

· identify essential components of an in-country training process for EMMA field teams;

· deliver a 15-minute training session on part of the EMMA toolkit.

This is where Section 4 fits into the programme:-

	Day 1  Section 1:

Rationale, Purpose & Processes
	Day 2 Section 2:

EMMA in Action
	Day 3 Section 3:

Response & Analysis
	Day 4 Section 4:

Applying EMMA in the Field
	Day 5 Section 4 (cont):

Applying EMMA in the Field

	Session 1: Introduction to EMMA
	Session 1: EMMA: The What and the Why
	Session 1: Gap and Market analysis
	Session 1: Planning, training and implementing EMMA in the field.
	Session 3: EMMA in practice: in-depth study sessions

	Session 2: The Purpose of EMMA
	Session 2: Selecting critical markets
	Session 2: Response options
	Planning, training and implementing EMMA in the field.
	EMMA in practice: in-depth study sessions 

	Lunch
	Lunch
	Lunch
	Lunch
	Lunch

	Session 2: The Purpose of EMMA (cont)
	Session 3: Baseline mapping
	Session 3: Response recommendations
	Session 2: Training the EMMA team 
	EMMA in practice: in-depth study sessions 

	Session 3: The Processes of EMMA
	Session 4: Final baseline and emergency mapping
	Session 4: Recap of the toolkit
	Training the EMMA team
	Session 4: Closing session


	Facilitator notes for Section 4: Applying & Leading EMMA in the Field

	Section time
	Day 4: 420 minutes (to be delivered in four blocks of 90, 120, 90 & 120 minutes respectively) + breaks and lunch.

Day 5: (Assuming 2 groups of 10 participants each) 330 minutes (training practice sessions of 90, 90, 60, 60 minutes and a final session of 30 minutes) + breaks and lunch.

	Outputs
	Participants’ presentations.

Participants’ individual action plans on how they will develop their knowledge and understanding of EMMA.

	Preparation
	For the training practice sessions on Day 5, you may need to divide the participants into two groups so that there are no more than 10 participants in each group.  You will need separate rooms for the two groups.

Set up the equipment and check it all works

Load the PowerPoint presentations onto the desk top of whichever lap top will be used

You will need latex balloons and kebab skewers for Activity 2 “How learning sticks” exercise.

You will need flipcharts for Session 1 and 2.  The flipchart for session 2 should have a rainbow drawn on it with the word instructor at one end and facilitator at the other.

Ensure the cards for Session 2 are ready, using Worksheet 1. 

	Resources
	Lap top, projector and screen

Flip charts and pens (ideally 3 flipcharts and easels)

Post-it notes

Sticky tape/blu-tac for walls

Cards for Session 2 activity 1 and activity 3

Latex balloons and wooden kebab skewers for Session 2 activity 2

Masking tape for Session 2 activity 3

	Handouts
	Handout 1: How adults learn                  Worksheet 1
Handout 2: Training methods

Handout 3: Training preparation

	 General guidance
	You use the past three days’ training as resource to explore what makes effective training, and how training works.

The participants prepare and deliver their own training sessions.  This helps them to consolidate their understanding of the EMMA toolkit as well as giving them skills and confidence they will need as they train and lead an EMMA team.


	Section 4, Session 1: Training style, methods and content
	90’

	Concept
	Activity
	Timing

	Style, methods and content 
	Critique of the last three days’ training
	70’

	Beliefs
	Confronting fears participants may have about speaking to and leading groups.  Helping them to draft affirmations to enable them to overcome these fears.
	20’

	
	
	90’


Activity 1 Critique of the last 3 days






(70 minutes)

Put up three flipcharts in different parts of the room.  On one flipchart write “training style”, one “training methods” and the third “training content”.

Divide the participants into three groups and send each group to the part of the room where one of the flipcharts is.  Ask them to discuss the last three days’ training, thinking about how it worked, what was done and how it all hung together.  Get them to write comments under the title of the flipchart relevant to the style, methods and content of the training.  Give them ten minutes in the first position.  

Move the groups round the room to a second flipchart.  Ask them to review what the first group has written, querying things they don’t understand, ticking things they agree with and adding their own comments and observations.  Give them ten minutes in this second position.

Finally move them to the third flipchart and ask them to repeat what they did at the second flipchart, annotating and adding to the other groups’ comments.  Again, this should take about ten minutes.

Facilitate a group discussion centred on each of the three flipcharts.  Explore what was written.  Get those whose comments were queried to explain what they meant.  Spend about ten minutes in each position.

Invite the participants to return to their seats and spend the last ten minutes of the session facilitating a discussion about what they learnt from the EMMA training that might help them to consider how to train their EMMA teams in the field.

· Go through PowerPoint slide 2 summarising the objectives of Module 4: Training an EMMA team. 
Activity 2 Beliefs and confidence






(20 minutes)

Introduce this activity by describing the surveys that have been done to find out what people fear the most.  Ask participants to guess what the most common fears were.  They may well mention some or all of the following:

· Fear of heights

· Fear of flying

· Fear of spiders

· Fear of rejection

Tell them that the consensus of the surveys that have been carried out into people’s fears is that the fear of public speaking is up there with fear of spiders as the most commonly-cited fear.  It’s even more common than fear of death.  So more people fear public speaking than they do death!

Explain that we all tend to see what we expect to see.  An example is arriving in a new city, say New York.  If we’re expecting all New Yorkers to be rude and in a hurry, as we walk the streets, we will notice people who conform to this expectation, reinforcing our belief that all New Yorkers are indeed like this.  If, however, we expect to find calm people, people who are in the moment, who notice other people, our subconscious will be alert to the presence of such people and we will tend to notice them.

And so it is with our beliefs.  If we believe ourselves to be an awful public speaker, this will affect how we come across when we stand up to speak.  And as we speak, we will notice those who are not listening to us, showing signs of boredom, reinforcing our belief that we’re no good at it.  If, however, we can start to believe in our skills as a public speaker, we will come across more confidently and we will feed off the energy of those who are engaged with us as we speak.  Again, this will reinforce what we believe about ourselves and our levels of competence.

On a flipchart write the following:










= Success

Then add the word “goals” so that the equation reads:








Goals

= Success

Explain how having clear goals helps you to achieve your desired outcome.

But this is not enough.  Add the words “skills and tools” so that the equation reads:




Skills and tools 

+
Goals

= Success

Then make the point that even with the right skills and tools, there’s something missing, namely belief.  Add this word to the equation so it reads:

Belief
+
Skills and tools

+
Goals

= Success.

Tell them that you’re going to take them through an exercise to help them to increase their belief in their competence as a public speaker.

This next exercise, on beliefs, is for participants to work on individually.  No one will be asked to share information with anyone else.

· Ask the participants to make two lists of the things they believe about their capability to train and lead an EMMA team.  These lists should be under two headings: positive beliefs and negative beliefs.  Examples of positive beliefs would be: “I speak loudly and clearly”, “I’m good at thinking on my feet” and “I know what I’m talking about”.  Negative beliefs might be: “I speak too fast”, “people can’t understand my accent” or “I talk too much”.

· Give the participants five minutes to list their positive and negative beliefs.

· Now ask by show of hands who has more positive beliefs than negative ones.  Then ask, also by show of hands, who has more negative beliefs than positive ones.  It’s likely that some of the participants who have made valuable, confident contributions to the first three days of the workshop will be in the latter category.  This illustrates that there is often a mismatch between how we see ourselves and how others see us.

· The next stage of this exercise is to work on some of those negative beliefs, to lessen the hold they have over those who have them.  To do this, introduce the participants to affirmations.

· In the context of this exercise, affirmations are positive statements that express how we would like things to be.  They are not statements of fact.  The idea behind them is that by repeating the affirmations to yourself, over time you start to change the way you see things, and to change your behaviour.  

· For example a negative belief may be “I speak too fast”.  If the participant has this thought in their mind every time they stand up to address a group, they are likely to rush through what they say.  They are also not likely to notice the times that they didn’t speak fast. Using affirmations such as “I speak in a measured way” and “People understand me” will have two effects: firstly it will remind them to speak in this way when they are addressing a group, and secondly it will help them to remember the times when they have overcome their natural tendency to speak quickly and communicated effectively.  In this way, the affirmation tends towards becoming a self-fulfilling prophecy.

· Explore how much the participants know about affirmations.  Then invite them to turn each of the negative beliefs on their list into positive affirmations.  Use the example above of turning the negative belief (“I speak too fast”) into two positive affirmations (“I speak in a measured way” and “People understand me”).  Give participants five minutes to do this.  You may need to give individual support to participants during this part of the exercise.

· Ask if anyone wants to share one of their negative beliefs and the affirmations they came up with to counter it.

· Now invite the participants to work on these affirmations.  For them to take root in the minds of participants, they need to practise saying them to themselves.  Ideally they should repeat them to themselves at least once a day, and more frequently in the run-up to working with a group.

	Section 1, Session 2: Adult learning
	120’

	Concept
	Activity
	Timing

	Adult learning styles
	New mobile phone exercise
	30’

	How learning sticks
	Balloon kebabs
	30’

	Training methods
	Brainstorming and discussion
	30’

	Learning objectives
	Setting and using learning objectives
	30’

	
	
	120’


Activity 1 Adult Learning Styles







(30 minutes)

You need the prepared cards from Worksheet 1, with the definition of the learning style (e.g. Activist) on the back of the corresponding behaviour (e.g. “Rip open and start pressing buttons”).
Ask the participants to imagine that they have just received a new mobile phone.  What do they do next?

· Rip open and start pressing the buttons?

· Open, check all the parts are there and start to press the buttons?

· Open, read instructions, sleep on it, think, then start to try it out?

· Open, read instructions, compare with how the last phone worked, talk to others with the same phone, and then get going?
Present all four options, then ask participants to choose which one best reflects what they would do.  Get them to stand in four groups in separate corners of the room, each group corresponding to one of the ways of behaving.  Some people might be between two groups.  In this case, encourage them towards the group which best describes their dominant behaviour.  Usually there will be someone in each of the four groups.

Give one person in each group a card describing how people in that group would deal with a new mobile phone.  Then ask them, in turn, to read out the back of the card.  The backs of the cards have the learning style and definitions on them as follows:

· Activists

· like to be involved in new experiences. They are open minded and enthusiastic about new ideas but get bored with implementation. They enjoy doing things and tend to act first and consider the implications afterwards. Activists like working with others but tend to hog the limelight.

· Reflectors

· like to stand back and look at a situation from different perspectives. They like to collect information and think about it carefully before coming to any conclusions.  Reflectors enjoy observing others and will listen to their views before offering their own.
· Theorists

· adapt and integrate observations into complex and logically sound theories. They think problems through in a step-by-step way. They tend to be perfectionists who like to fit things into a rational scheme. Theorists tend to be detached and analytical rather than subjective or emotive in their thinking.
· Pragmatists

· are keen to try things out. They want concepts that can be applied to their job. They tend to be impatient with lengthy discussions and are practical and down to earth.

Discuss the extent to which each description is an accurate reflection of the learning style of each participant.  

Ask if anyone would like to move groups now they are defined by learning style rather than responses to the mobile phone exercise.  

· Go through PowerPoint slides 3-10 summarising how those with different learning styles learn more, and how they learn less.

Given the mixture of learning styles in the group, ask what the implications are for developing and leading training. (There need to be a variety of training methods so that people with different learning styles can all learn).

Activity 2 How Learning Sticks







(45 minutes)

· Show PowerPoint slide 11.  Ask participants what they can see.  Some will see triangles, but some will see a cube.  Ask one of those who can see a cube to show the others.  You will then get an “Oh yes”.  That is what you want to happen as a result of any training you do – that people get it.

· Show PowerPoint slide 12.  Wouldn’t it be easy if this was how you could transfer knowledge of EMMA, as easily as loading a CD-ROM into someone’s head.

· Show PowerPoint slide 13 on how adults learn best.

· Show PowerPoint slides 14-16 on the learning cycle with the example of baking a cake.  Training needs to incorporate all four elements.  You can start at any point, but always need to complete the cycle.  Draw the link to what was discussed at the end of Activity 1 about the diverse learning styles likely to exist in the group they are training.  

· Show PowerPoint slide 17 on what makes perfect training.

· Show participants PowerPoint slide 18.  

Ask them to read the slide.  Then ask if they can now do it.  Likely answer “no”.

Read the statement “you can put a sharp stick through a balloon”.  Ask if they can now do it.  Likely answer still “no”.

Now show them how to put a sharp stick through a balloon.  Blow the balloon up so that it’s partially inflated.  Tie a knot in it.  Find the “nipple” of the balloon, the circle of latex that is still not fully stretched at the top of the balloon.  Push the skewer into this part of the balloon.  As you pierce the balloon, the rubber of the balloon will make a seal with the stick.  Find the unstretched latex around the knot.  Push the skewer out through this part of the balloon.  You will have demonstrated how to put a sharp stick through a balloon.  Ask them if they can do it.  It is a balloon shish kebab!

Ask them to tell you how to put a sharp stick through a balloon.

Now get them all to practise doing it.  Ask them how many of them are likely to remember how to do this in a week’s time, in a month’s time, in six months’ time.  Likely answer will now be that they will retain this knowledge and skill for a very long time.

Why?: ……..

· this demonstrates the percentages of what we learn that we remember as illustrated by                      PowerPoint slide 19. 
· Give out Handout 1: How adults learn:  you may want to direct them to the tables which detail the preferred likes and dislikes in the learning of each type (e.g. Activist)
Activity 3: Training Methods







(30 minutes)

Make an equilateral triangle with masking tape on the floor.  At one apex put the word facilitator, at another, instructor and at the third learner.  Ask the participants to stand at the point on the triangle that best describes how they feel most comfortable as a trainer.  Discuss the merits of facilitation (helping to draw out what participants already know from their own experience), instruction (imparting knowledge) and learning (from participants skill and knowledge, feedback, about themselves, about content etc).

· Show PowerPoint slide 20.  This illustrates the spectrum between facilitator and instructor.  It is replicated in the rainbow on the wall.  
The next exercise requires a pre-prepared drawing of a rainbow on flipchart paper to be stuck to the wall.  This rainbow should be at least the size of two sheets of flipchart paper.

Divide the participants up into four groups.  Ask each group to brainstorm every training method they can think of, writing each on a post it. 

Now ask the groups to place the training methods they have listed on the spectrum.  Facilitate a discussion about the pros and cons of each method.  Discuss which ones are likely to be most appropriate for the in-country training.

· Finish with the need to give good instructions.  The main points relating to this are listed on PowerPoint slides 21 and 22 and page 9 of handout 2.

· Give out Handout 2: Training methods: also indicate that the final pages of this handout provide clear tips on how to deal with challenging behaviour from participants in a training event.
Activity 4 Learning Objectives







(30 minutes)

· Show PowerPoint slides 23 and 24.   Stress how important it is to define the core of what participants should know.  Most EMMA teams will not need to know the whole of the EMMA process.  It may be that they are conducting interviews only, say.  You will need to make a judgement as to what they need to know, what they should know and what they could know. 

They will remember a great trainer, and a great training course, but how well will they remember what they’ve been taught?  You will also need to bear in mind the “curse” of knowledge; just because you understand something doesn’t mean that the participants will.  You need to put yourself in their shoes and see things from their perspective when planning your objectives.

· Go through the definition of SMART objectives (PowerPoint slide 25).

· Give out Handout 3: Training preparation
Discuss the sorts of words to use when setting SMART objectives, and those to avoid (page 3 of the handout).
Ask: in a 30-minute training exercise, how many objectives are you likely to have?  Answer should be one, perhaps maximum two.

Ask participants, either in pairs, on plenary, quickly to play with objectives and come up with one SMART objective for a session on “how to make a market map”.

	Section 4, Session 3: EMMA in-country training process
	90’

	Concept
	Activity
	Timing

	Preparation for the process
	Group work
	60’

	Development of a training process
	Individual & group work
	30’

	
	
	90’


Activity 1 Preparation For The Plan






(60 minutes)

Divide into 4 groups.

Ask each group to consider an appropriate EMMA in-country training process, drawing on what they have learned over past 4 days to answer the following questions:

· PowerPoint slide 26:

· What broad structure would you give to a suitable training process?

· What might be some of the core content of your training process?

· What will you need to do before the training?

· What challenges might you face in organising and delivering this training process, and how will you meet them?

Give each group 30 minutes to consider these questions.  They should write their answers on flipchart paper and attach them to the walls.

Facilitate a group discussion on their answers.  Ask each group in turn to answer one of the questions, then get other groups to amend, add, challenge etc.

Issues will be around:

· who are they training, and what exactly are the abilities, skills and roles of those to be involved?

· in which steps of the EMMA Toolkit are the participants being asked to participate (fieldwork preparation and activity, market mapping, gap/market analysis, response analysis etc)?

· how might different part of the training need to be staged, i.e. not all at once during a continuous period, but over a longer period at appropriate stages as the EMMA process continues;

· there can be no ‘right answer’ or ‘one training process fits all’, since how the training takes place will strongly depend on the context of the emergency and the particular roles and existing skills of the members of the EMMA team.

Activity 2 Development Of A Training Process





(30 minutes)

Individually, choose an emergency situation in which you have been involved.  Consider how the EMMA Toolkit and process might have been effectively used in that situation.  Given the context, and the human resources available, how might you have structured an EMMA training process? (15 mins).

Then share in pairs. 
	Section 4, Session 4: EMMA training practice preparation
	90’

	Concept
	Activity
	Timing

	First ideas
	Identification of the section of the toolkit to present

First thoughts on training methods

First thoughts on training objectives 
	30’

	Refining the first ideas
	Discussion in pairs
	30’

	Further development of the session
	Individual work
	60’

	
	
	120’


Activity 1 Initial Preparation






(60 minutes)

Tell participants that they will all be asked to deliver a 15-minute session on one aspect of the EMMA toolkit.  They may choose any part of the Toolkit they wish, but might want to select one that they want to explore in more detail, or know more about – training it is the surest way to learn more about it, and how it works!

Give them 30 minutes to begin their preparation of the session considering the following points:

· PowerPoint slide 27:

· Your training group are your colleagues here in this room.  How will they best learn?

· Write ONE SMART objective for your session.
· What output will you want from the session?

· What training methods and approaches will be most effective to fulfill your objective for the session?

After half an hour, ask the participants in groups of 2/3 to share their first thoughts on what they might do tomorrow with each other.  Invite them to work together to make sure the objectives are SMART, and that the methods and approaches are appropriate to allow these objectives to be met.

Activity 2 Detailed Preparation






(60 minutes)

Give the participants the rest of the afternoon to prepare their sessions.
Invite them to use all the resources available, but to avoid PowerPoint!

Tell them you will be around to assist them, as they require.

They will need to be ready to deliver their session by the start of the working day tomorrow.

Use the Toolkit for reference in preparation and training!
	Section 4, Sessions 5, 6 & 7: training practice
	300’

	Concept
	Activity
	Timing

	Training practice 1
	Three practice sessions with feedback 
	90’

	Training practice 2
	Three practice sessions with feedback
	90’

	Training practice 3
	Two practice sessions with feedback
	60’

	Training practice 4
	Two practice sessions with feedback
	60’

	
	
	300’


Note: The above timings assume 10 participants training individually, or 20 participants training in 10 pairs.  Alternative timings will need to be used for alternative number combinations.

Activity 1 Training Practice






(300 minutes)

This is an opportunity for all participants to run the sort of training session they might conduct as part of the training they give to the team that will be conducting the EMMA.  They will take it in turns to run the session, with one other participant having primary responsibility for providing feedback.

Before the start of the day, you will need to establish a running order for the sessions.  This running order should have two components: the names of those giving the sessions, and the name of the person who will be the primary source of feedback.

You need to be strict with timings.  Allow 15 minutes for the session itself, 10 minutes for feedback from the person identified and 5 minutes’ general discussion.  13 minutes into the session you should warn the person running it that they have only two minutes to go.

Taking into account the particular contexts in which the EMMA Toolkit will be trained, the feedback should address:

· The training methods

· How well the content of the session met the objective
· The matching of the training style(s) to the needs of the group.
Feedback should be structured:

· What worked well?

· What might have been done differently?

· Any other comments.
	Section 4, Session 8: Closing session
	30’

	Concept
	Activity
	Timing

	Closing session
	Action plans for further work on EMMA after the workshop 
Evaluation forms

Snowball fight
	30’

	
	
	30’


activity 1 Closing session







(30 minutes)

Ask participants to sit down, and write down one thing they will now do when they leave the workshop to ensure that they continue to develop their thinking around, and use of the EMMA Toolkit and the processes it describes.

Evaluation forms to be completed.

Finish with ‘Snowball fight’: ……

….. in which each person writes down on a large piece of paper something they have particularly appreciated about the workshop, or someone on the workshop, or even about themselves.  Then stand in a circle, get them to screw up the paper and have a ‘snowball fight’ [may have to explain what this is exactly in some places!].

Each person then to pick up just one random piece of paper, and finish in a circle with each of them being read out.

------
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